Appendix 1

Trust Guidance for Remote Learning

The following guidance is to support schools in approaches (some of which are already being used)
for remote learning where it becomes necessary for a class, year group or the whole school to self-
isolate due to Covid 19.

The following approaches include principles from the ‘EEF Remote Learning Rapid Assessment
Evidence’ and ‘EEF Remote Learning Evidence Review.’

There are 5 key areas in which we can make extensive use of technology to remotely support teaching
and learning:

Learning resources and live classrooms

Virtual instruction and explanations

Provide class feedback

Accountability

Active revision/Assessment For Learning with online quizzes
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Combining the above is key in remote learning lesson design

1. Learning Resources and Live Classrooms

The Trust recognises the importance of schools choosing an online platform that suits their needs.
Some benefits of various platforms include:

Learner management system with account to contact pupils X X X
Communication stream for communicating lessons, work, X X X
deadlines etc with parents via email or message

Messages and email invitations can be sent by teachers to X X X X

allow children to join live lessons.

Streams live lessons for remote learning X X X (can send link
to allow
access to

zoom/
TEAMs live
lesson)

Screenshare can be utilised to share pre-prepared X X X

presentations, clips, images, diagrams etc.

Peer to peer interaction can be created with breakout rooms X X X

to facilitate discussion

Live feedback allowing pupils to respond to a question X X X

(could be a live chat, comment box, message stream)

Files/shared space for teachers to upload work so children X X

are able to see the work that needs completing

Files/shared space to attach videos, recordings, images, X X

links and documents to access linked to their work

Pupils can upload completed work for feedback X X X

Game features for adapting learning content — bingo, X

matching, crosswords, randomiser

Creation and or upload quizzes for AfL opportunities and X X X X

low stakes assessment using templates and forms provided
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Scheduling virtual lessons

The scheduling timetable of live lessons will vary depending on the situation the school is responding
to. There is a minimum expectation from the Trust around live learning outlined in the remote
learning scenarios (see appendix).

When a class, year group or whole school transfer to remote learning, it is important for schools to
provide a timetable to parents outlining the start times of live streamed and the focus. As well as
delivering live lessons, teachers may choose to record the sessions and upload them. This would allow
pupils to access them again if they feel they need to and would also allow any pupils who missed the
lesson to access it at a later date.

Pupils learning at home will often involve them working independently. Research related to
metacognition and self-regulation suggests that disadvantaged pupils are likely to particularly benefit
from explicit support to help them work independently. Providing checklists or daily plans outlining
the expectations of learning and what is to be completed will be required.

2. Virtual instruction and explanations

Ensuring the elements of effective teaching are present is more important than how or when live
lessons are provided. The research evidence shows that the use of clear explanations (and that these
explanations build on prior learning) is vitally important. To deliver explanations teachers may
choose to:

*deliver explanations live in the virtual lesson

*record and upload a pre prepared presentation or power point with a voice over explaining the slides/
adding audio to slides for new content

*files are uploaded which include links to clips explaining learning concepts which teachers include
as a link in the lesson and this can be replayed by pupils as needed

*files are uploaded with voice over of explanations modelling answers to reading questions, maths
problems or subject specific questions alongside the visual answer so pupils can see effective
examples of what is expected.

Creating Videos may include:

*Using an iPad/iPhone camera to do screen record for talking and explaining things while modelling a
concept, saving it to the photos area and then uploading it to share during the lesson.

* Using an iPad/iPhone camera to do screen record to capture themselves modelling a concept without
explanation, saving it to the photos area and then uploading it to share during the lesson and in the

live lesson explain and talk over the recording of the concept being modelled.

*Using the app ‘Explain Everything’ to add voiceover, text, arrows, annotation on to it

(The guidance for video recordings can only be followed where teachers are in agreement with it and
it follows the Trust Safeguarding Policy).

Approaches to learning:
Teachers may utilise some of the approaches below for creative lesson design.

Standard Approach - Children are assigned the “pre-learning” which may be watching a video or
reading any materials relevant to the live lesson. During the live lesson, children practice what they’ve
learned with their teachers addressing the misconceptions and allowing additional support where
required.

Discussion Orientated Approach - Teachers provide video or reading related material to the lesson
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concept. The live lesson is then devoted to discussion and exploration of the subject content. This can
be an especially useful in English.

Group Based Approach — Children access videos and other resources before the live lesson to activate
their learning. During the live lesson, they are placed in groups or a team to work together on a
learning challenge. This encourages children to learn from one another and helps them to not only
learn what the right answers are but also how to actually explain to a peer why those answers are
right. This also allows for high levels of feedback to take place between pupils and the teacher.

3. Feedback:

Research demonstrates that the quality of online learning is linked to the feedback and quality of
feedback pupils receive. It is important that teachers provide:

*Individual feedback- this is required on all work submitted by a pupil whether this be written,
messaged or audio feedback.

*Whole class feedback sessions - sharing anonymous work to discuss & highlight with pupils
strengths in exemplar pieces of work and share work for children to identify and discuss
misconceptions.

*Teaching from misconceptions - teachers may use pupil responses to create misconception pages
where through discussion, children identify misconceptions and address them.

*Addressing misconceptions — teachers record a video or use explain everything to address
misconceptions by showing correct answers and modelled examples to share with the class.

*Peer marking - peers to assess a piece of work shared anonymously for pupils to mark and identify
strengths and misconceptions.

Peer Interactions

Multiple reviews highlight the importance of peer interaction during remote learning as a way to
motivate pupils and improve outcomes. A range of strategies to support peer interaction, including
peer marking and feedback, sharing models of good work, and opportunities for live discussions of
content are beneficial. Utilising break out rooms, or placing children into rooms for collaboration
around a specific task, are effective. To manage this, teachers may use the approach ‘numbered heads
together.” Children number themselves 1-4. The teacher selects a number at random and that pupil
will feed back the group’s thoughts and ideas.

4, Accountability:

Accountability following lessons

It is important that teachers provide opportunities for pupils to practise learning delivered in a live
lesson and place accountability on pupils following the lesson on what needs to be completed with a
date of when it needs to be completed. Teachers will communicate well defined, concrete learning
goals. By explaining how the learning task links to the learning process and their long term goals or
how this will be built on when they return to school, is a way of motivating and creating a sense of
purpose.

Accountability within lessons

When teaching online, pupils need more than just hearing the ideas being verbalised. Children need to
see things being modelled or images related to the verbalised content. Pupils need to do things to
consolidate concepts into memory and to help them remain engaged. In an online lesson, it’s good to
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include pause points and include an accountability loop. It’s important to build the culture of active
engagement by factoring these into online learning. Examples of accountability loops include: real
time accountability, implicit accountability and lagging accountability.

Real Time Accountability

These are points in the recording or live lesson where children can think about a question the teacher
has posed, articulate what will happen next or complete an activity. Pupils may respond by adding
responses in comment/live boxes/chats or by the teacher inviting them to respond to the pause point.

Example:
“Now I’ve stopped the video, what new words did you hear? I’ve uploaded an extract, what
words/phrases contribute to building an atmosphere?”’

Accountability loops:

-Write them on a board/workbook and show them to your screen
-Write them into the text chat - you have 2 mins.

-Wave and you can offer your answer

All approaches allow for clear feedback to be provided.
Implicit Accountability.

Children complete a task and compare their answers then and there. In this approach they will come to
own responsibility for their learning.

Example:
“Note down words linked to the process of the water cycle in your note book. In a moment I’ll share
the answers & you can compare yours to mine.

Accountability loops:
Children share examples/questions where they were confident or where errors were encountered and
they would benefit from further practice.

Lagging Accountability

It happens after an undetermined delay in time. This is a good strategy because it lets you assign tasks
of substance but the time delay can be problematic. Pupils could have misconceptions for the rest of
the streamed lesson and they’re not identified until they upload their learning.

Example:

“You have 2 minutes to write your answers to this part of the session and at the end upload your work
with all your thoughts on”

This may be uploading a photo of their work etc...

Accountability loop:
Children upload work for feedback

5. Active Assessment for Learning:

‘Retrieval practice can take place with or without technology, but the key thing is that it is taking
place whether we are in a school classroom or virtual classroom.
1t is simply too important to ignore.’

Allowing opportunities for pupils to practice concepts to support learning for the long term is key. A
range of online quizzes can be set for pupils to complete to show their understanding and review
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previously taught content. Kahoot, Quizzizz , Quizlet, Nearpod are all effective and easy platforms to
use for online quizzes.

Research demonstrates that low stakes assessments or quizzes that require recall from memory will be
more effective for developing long-term memory. This is not to dismiss multiple-choice quizzing as it
can be a useful form of review and can/should be used as part of a varied retrieval diet.

When devising assessment for learning quiz questions, ensure the questions focus on clear learning
objectives. Focus on the most important content (non-negotiables). Make sure the question is very
clear and use simple vocabulary in the questions and don’t include irrelevant information in examples.
If you provide multiple choice answers with the question consider the following.

-Don’t give greater detail in the correct option as this acts as a prompt

-Wherever possible, use incorrect options that indicate to you what the pupil misconceptions are

Tiered Interventions

Tier 1 involves teacher deliver explicit lessons and instruction. Depending on the period of time
pupils are learning remotely, schools may choose to include Tier 2 approaches to remote learning.
These are remote interventions. Schools could invite identified pupils to sessions to support where
misconceptions have arisen. Sessions may be curriculum focused or focused on social and emotional
skills. This may be scheduled on a weekly basis to the same group of pupils in set sessions. E.g. two
30min reading sessions a week.

Engagement:
It is expected that pupil engagement in learning is monitored. Where a class or year group are self-

isolating, a phase lead can liaise with a class teacher and review the engagement and completion of
work. Where a pupil has completed minimal or no work completed, in the first instance the teacher
will contact a parent/carer to discuss potential barriers and expectations going forward. Where
minimal engagement persists, a nominated leader in school will liaise with parents/carers.

Non-academic sessions:

Where remote learning extends beyond 48hr, it is recommended a live session is planned as a social
session to avoid some pupils feeling isolated. The focus of a social session may involve children
bringing something they’ve made or done while they have been at home, bringing a favourite book or
object to share, or a game of bingo or quiz organised by the teacher.

CPD:

For effective remote learning, research demonstrates the importance of being provided with clear
explanations, opportunities for pupils to engage in feedback, opportunities for peer to peer interactions
and be clear expectations around accountability. When planning in CPD opportunities, leaders may
ensure some phase or staff meetings are around these aspects of remote learning; allowing
opportunities for teachers to share best practice and ideas. Schools may assign a remote learning lead
to liaise with Trust events and lead on coaching and disseminating remote learning.
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Trust Guidance for Remote Learning Online

A live platform is in place for delivering live lessons

Where the platform does not allow for work to be uploaded, a site is used in conjunction to allow pupils to
engage in live lessons and completion of tasks set.

Schedules/timetables with the weekly expectations for remote learning are set for children.

A checklist outlining the expectations of work that is to be completed to help pupils self-regulate their
learning is set (weekly)

Live lessons build upon prior learning to ensure learning is built on incrementally
Individual lessons have small chunks of learning to avoid cognitive load.

Break learning down into shorter sessions spread across longer periods of time than usual. Spacing like
this should aid retention whilst schools are closed

Live lessons include explanations which are clear and well planned

Models and detailed worked examples are included to support explanations

Images, diagrams, clips and videos used in live lessons are relevant and well planned to support
explanations and delivery

Introduce regular “Pause Points” into online learning to keep pupils focused. Set a task by clearly telling
pupils what to do, make it clear how they will be accountable, then give them the allocated time so they
can do it. E.g. We have just read the opening of this text. You will have 30 seconds write down words
/phrases that build atmosphere in the extract (pupils can see extract on the screen).

Tasks provide plenty of opportunities for independent practice and application of knowledge alongside
regular quizzes
Individual feedback is provided for all work submitted

Whole class feedback and peer to peer feedback sessions are planned into live lessons

Opportunities to teach from misconceptions and address misconceptions are planned into live lessons or
feedback lessons

Teachers include accountability strategies — pause points/ real time, implicit and lagging accountability

Teachers’ accountability following lessons explains what task is to be completed and by when. (This can
be outlined on a daily checklist)
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Where class teachers identify that minimal work or no work is completed, teachers contact parents/carers
to discuss potential barriers and solutions to pupils engaging in remote learning. If this persists phase
leads or a nominated lead in school will follow this up.

Return to review concepts and content regularly through quizzes and reviews. This should aid retention.

For classes/year groups in self-isolation for longer periods of time, leaders and teachers may identify a
group of children who would benefit from intervention support. In this instance, this can be communicate
with parents outlining the day and time of the intervention session.

Schools may assign a remote learning lead or phase leads (in role of delivering best practices in teaching
and learning) to share ideas and support in approaches.

Phase or staff meetings to share best practice in key factors that impact on effective remote learning will
enhance staff confidence. These may include sharing best practice on: delivering effective explanations,
feedback sessions, accountability models, reviews of learning and peer to peer interactions.

Trust hub meetings (IT leads and remote learning leads) share best practice and promote ideas for leads to
cascade in schools




